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Section 1

The Ethos 

and Vision

 of the School

1. Ethos and Vision of the School

Bangor Grammar School is an academic school which seeks first to enable pupils, whatever their abilities, to achieve their full intellectual potential and provide the opportunities for personal, spiritual and emotional growth through the values of mutual respect and trust, tolerance and loyalty communicated, fostered and expressed in activities in and out of the classroom. Within a close pastoral system, the academic and wider welfare of each boy is carefully supervised and a close and mutually supportive partnership with parents is maintained. In an environment which values diversity, boys are encouraged to maintain high standards of self-discipline and supported to become independent learners and citizens equipped to make moral, social, personal and professional choices in an increasingly complex society. 

The primary value in which the School believes and which informs every aspect of its life, is that each pupil is of inestimable human and spiritual worth. The School asks every boy to strive for the best of which he is capable so that he may wholly fulfil himself. This is achieved through an environment of encouragement, endorsement, validation and praise articulated through the Promoting Positive Behaviour Policy. Achievements in the classroom, in public examinations, on the sports field, in the community, in the rehearsal room and in the mountains are applauded almost every day in Assembly and rewarded in prizes, merit awards and awards of special ties and blazers. Pupils are given every opportunity to excel and one form of endeavour is not necessarily rated as intrinsically better than any other. Taking pleasure in each other’s achievements, whatever they may be, develops and deepens the sense of community and pride in being part of the School, which is a distinguishing and centrally important characteristic.

The School is an all-boys school. It is important that parents and children should have the opportunity to choose the environment which best suits their needs. The School believes that boys, who are out-performed academically at all levels by girls, learn in different ways specific to their gender and it has worked hard over the last seven years, especially through the School Development Plan, to develop a pedagogy which takes account of their needs and enhances their learning. The School has made deliberate efforts to create a ‘non-macho’ environment which values equally all achievements and encourages boys to participate in a range of activities without feeling the pressure to conform to sexual stereotypes. A happy, tolerant atmosphere characterises the School and improvements in results may be attributable to the prevailing ethos as well as the learning strategies developed by the academic departments.

The School has as one of its central tasks the responsibility to produce boys who are, in the fullest sense of the whole person, educated, and who have alert, responsive, independent minds which they may apply to the needs of society. The ability to adapt and learn is, in itself, more important than the development of specific skills, which may be redundant by the time a pupil enters the world of work. The School will, therefore, continue to develop a curriculum which marries the best of its tradition to the demands of an exponentially changing world and creates independent learners.

Bangor Grammar School is a local school, which serves its local community. It draws from a limited number of primary schools (about 36 in all), whom it knows well and with whom it sustains close links. Its situation close to the heart of the town of Bangor reinforces this strong sense of local identity. The School is proud of its ethos as a voluntary grammar school providing an academic curriculum and fostering a range of skills, talents and enthusiasms within its extensive extra-curricular provision. Traditionally, it has always maintained close links with Glenlola Collegiate School, with whom it shares activities in the CCF, Scripture Union and extra-curricular drama, and with whom, within its Year 8 admissions criteria, it has a reciprocal arrangement, which properly expresses the close educational and personal family ties between the two schools.  The School is seeking to meet the demands of the Entitlement Framework by extending the range of applied subjects to which its pupils may have access. It is achieving this by means, first, of the Bangor Learning Partnership; there is now close co-operation with Bangor Academy and Sixth Form College and St Columbanus’s College, as well as with Glenlola, in the joint provision of Sixth Form courses. The School is also involved in the North Down and Ards Area Learning Community, within which the Bangor Learning Partnership (BLP) is subsumed, and is actively engaged in developing policy and structures to allow for further collaborative opportunities. The School believes that the partnership is the instrument by means of which the range of educational opportunities for all Bangor post-primary pupils will be significantly enlarged and it regards future developments with optimism and enthusiasm.

However, the state of its facilities, the limitations of its site, its location within a highly residential community and the distance from its own playing fields has led it, after close consultation with the Department of Education, to the conclusion that, to ensure its development and its ability to provide an education fit for purpose in the twenty first century, a move to a new, purpose-built school on a new site, big enough to allow for the provision of both recreational space and curricular and extra-curricular games space, is essential. In March 2006, the Department of Education announced that funding was available to allow a new Bangor Grammar School to be built on a new site, until recently the Clanmorris campus of Bangor Academy and Sixth Form College on the Gransha Road. In June 2006, it was confirmed that the procurement route would be conventional ‘Design and Build’. The planning process has now been resumed after a delay and the School looks forward with confidence to entering the doors of its new building sometime in 2013.

A school is much more than a building. It is first a complex network of relationships and human encounters in and out of the classroom and it is within this that the educational process truly takes place. The new building needs to accommodate and facilitate the radical changes which are likely to occur within the next five years and beyond. It also wants to reflect the long and proud tradition of the school and its connections with the community of Bangor. The building will ‘quote’ from its present incarnation and in some way commemorate its past. Aware of its place within Bangor, it is intended that the building should have a civic impact and be something in which the whole community may take pride. It is intended to give the community evening and weekend access to the facilities which the new building will have and this aspiration has been reflected in the design.

Its local nature perhaps carries with it some risk of falling rolls within the context of the general demographic downturn. So far, however, its intake has not suffered noticeably and within the North Down Borough area, its long-term projection remains healthy. The Long Term Enrolment (LTE) number is set, for the moment, at 850 in the grammar school, and the school is optimistic that it can sustain that number or even increase it. A major challenge for the school will be to hold the trust of the community so that it remains a first choice school for a very significant number of post-primary boys within the borough.

Bangor Grammar School recognises that the educational future of Northern Ireland is uncertain. In this context of uncertainty, the school is resolved to retain its academic ethos by continuing to select its pupils by means of an academic test. Nevertheless, it is looking positively at the requirements of the new curriculums, and the increased flexibility they offer, and is actively examining ways of making its curricular provision sensitive to the needs and abilities of its pupils now and in the future.

The School’s ethos is one which has evolved and been developed over time. It reflects the community of which it is a part and the academic and humane principles upon which it is founded. It maintains a strong and living tradition, deriving strength from its past and looking forward with confidence and excitement.

Section 2

Critical

Review

2.1 Pupil Progress

2.1.1
Public examinations

The performance of pupils in public examinations remains the most significant empirical measure of the quality of learning within school and the measure that most easily allows comparisons with pupil performance in other schools.   Results from the academic year 2009-10 are given and analysed below.

	
	7 or more 

grades 

A*-C
	5 or more 

grades

A* - C

	GCSE
	96.2% (91%)
	98.5% (96.3%)

	
	3 or more 

grades 

A-C
	2 or more 

grades 

A-E

	AS
	70.4% (64%)
	98.4% (97.2%)

	
	3 or more 

grades 

A-C
	2 or more 

grades 

A - E

	A2
	 70.2% (78.9%) 
	100% (100%)

	Key Stage 3
	Level 5 or above
	Level 6 or above

	English
	100%
	97.8%

	Mathematics
	100%
	94.1%


For the second year running there was a marked improvement in GCSE performance, well ahead of the school’s target for the year.  The figure of 96.2% of pupils achieving 7 passes at A* - C or better signals an increase of 5% on the 2009 figure and an increase of 14% on the figure for GCSE pupils in 2008.  3 boys gained 10 A* grades, with 2 boys gaining 10 passes at A*/A and a further 5 gaining 9.  Set against provisional data for boys in Northern Ireland grammar schools, the school is ahead at the A*/A range in 8 subjects, at the A*/B range in 11 and at the A*/C range in 19.  There was a slight dip in the overall percentage of A*/A grades awarded from 40% to 37.3 % and it is disappointing that the pattern of improvement across the grade range was not matched at the top end.  Stretching and challenging the most able pupils remains an important goal.

AS results show an increase of 6% on the 2009 figure, so meeting the school’s target.    13 boys gained 4 A grades and a further 18 gained 3.  The culture of post-GCSE complacency that the school has been striving to change for some time was evident for much of the year in the work and attitudes of some in Year 13 and results in mock examinations did not bode well.  There was, however, a significant shift in attitude during the Easter and Summer Terms, due in some measure to the setting of realistic A2 targets in interviews with boys in December – targets based on patterns of A2 results in Northern Ireland from students with certain GCSE profiles – and to the work of a small number of staff who arranged study facilities in school during May and June.  This provision will be formally organised in 2011.

A2 results came in below the school’s target. The figure of 70.2% of students achieving 3 A*-C passes or better showed a dip of just over 8% from the previous year’s excellent figure.  Set against provisional data for boys in Northern Ireland grammar schools, the school is ahead at the A*/A range in 8 subjects, at the A*/C range in 8 subjects and at the A*/E range in 13 subjects.  There were some remarkable performances – one boy achieved 4 A* grades, another 3 A* grades and a further 16 gained 3 or more A*/A grades.  Amongst those who did not achieve 3 A-C passes or better were several boys whose results demonstrated very impressive achievement when set against difficult personal circumstances.  The progress of these boys in particular, but also of the whole year group, owes much to the outstanding pastoral work of their Head of Year.  As at GCSE, however, the school needs to work towards an increase in the number of top grades being awarded to our students  

2.1.2
Assessment of teaching provided by the school

2.1.2 (i)

Pupils’ involvement in their learning 

The school is working hard to improve the level of pupils’ involvement in all the processes of learning.  Some progress has been made towards both greater involvement of pupils in setting their own aspirations for learning and in determining the means by which they learn.

The use of ALIS data for target setting at Year 11 and the use of  chances graphs for target setting at Year 13 have generated a more focused attitude to examination preparation in the middle and senior school.  As yet the targets given to boys in the middle school are determined solely by teachers, who agree target grades within departments which may modify raw ALIS data in the light of teachers’ knowledge and expectations of individual pupils.  Targets for Year 13 pupils, however, are negotiated.  In December 2009 all boys in Year 13 were interviewed by members of SMT who discussed with them chances graphs based on Northern Ireland data charting likely A2 outcomes for students with their GCSE profile.  The students themselves agreed target grades which were sometimes higher than the most common outcome for young people with similar GCSE results.  The first cohort of boys to be given ALIS-based targets will receive their GCSE results in 2010 and the first cohort of Year 13 boys to be given targets based on chances graphs will receive their A2 results in 2011.  It will be possible over the next two years to canvass pupils about the effectiveness of these target-setting methods and to refine the School’s approach on the basis of its findings.

The school year 2009-10 saw the introduction of more incisive reporting systems in the junior school and in Year 11.  Subjects no longer reported in grades but in raw marks set against the average for the year group.  This allowed SMT and Heads of Year to track improvement and regression between Christmas and Summer Examinations with greater precision than previously.  Boys who had improved most significantly over the period were recognised in assemblies and in letters home to their parents, while those who had regressed most were interviewed, shown the data and asked to assess why they thought they had regressed and to agree strategies for setting things right in the new academic year.

While pupils are now more fully involved in setting goals for their own improvement, they are also being consulted more widely about the processes of teaching and learning.  The Pupil Motivation committee, whose report informed one of the action plans for the School Development Plan of 2009-10, consulted widely about effective teaching strategies with boys in the junior school (and their parents).   Pupil evaluation is a regular process at the end of teaching units within several departments.  The School Council and the Parents’ Council, to be set up in the academic year 2010-11, while not charged with discussing specific facets of teaching and learning, may well suggest ideas that lead to improvement.  The school recognises, as confirmed by the final report to DENI of the Teaching Learning Research Programme, that ‘consulting pupils on their learning can encourage them to take responsibility for their own learning.’  Good work to date needs to continue and to be built on via a more coherent programme of pupil involvement in the evaluating and shaping of their own learning.

2.1.2 (ii)
Promotion of action to improve learning
School management has worked steadily and effectively to improve the quality of teaching and learning in several ad hoc but necessary situations and within the school’s statutory obligations.  An example of the first was classroom observations and feedback to teachers and Heads of Departments before the focused inspections of Geography and History in December 2009.  Examples of the second include close observation of beginning teachers and teachers involved in EPD, the monitoring of teaching and learning objectives in the School Development Plan and as part of PRSD.  There is a need, however, for more structured monitoring and evaluation of teaching and learning, initiated by SMT and Heads of Departments.  To that end an SMT review of pupil attitudes to homework will be followed by a review of marking standards within selected departments in October 2010, a review that will build on monitoring already begun within the departments themselves.  This will be one strand of a wider and more refined process of monitoring and reviewing by SMT in the academic year 2010-11.

It is clear, however, that top-down monitoring of itself is only part of a process that will lead to improved learning and the development of a culture in which ideas about effective classroom practice are willingly shared remains an important objective.  The work of tracking teams of Heads of Departments to discuss ways in which the School Development Plan can best be carried out in the day-by-day work of departments will continue.  PRSD in 2010-11 will require every teacher to observe a lesson taught by a teacher from another department.  A staff audit conducted in June 2010 has asked teachers to identify not only areas of teaching that they would like to observe but also areas of teaching that they would be happy for others to observe within their own lessons.   Work will continue to try and establish, albeit within very tight time constraints which allow merely five 35 minutes blocks of free time per week, a culture in which necessary monitoring by senior and middle management goes hand in hand with a willing and dynamic interchange of ideas about classroom practice. 

2.1.2 (iii)
Assessment

Assessment is a major facet of successful teaching and learning but must support learning rather than driving it.  Strongly-held views amongst Heads of Departments that traditional patterns of assessment within school prevented their teachers assessing work at times best suited to the pupils led to the removal of interim assessment in October and March, so allowing greater flexibility  in the timing of assessed work.  The key elements in successful assessment in support of pupils learning are assessment for learning and homework.  The principles by which the school utilise these are outlined below.

 2.1.2 (iv)
Assessment for Learning

Assessment for learning, rather than assessment of learning, is an integral part of work throughout the school, not simply at Key Stage 3.  It is successfully demonstrated in the following ways, as outlined in the school’s Assessment Policy.

· Teachers always making pupils aware in advance of assessed work what is being assessed and the criteria by which assessment is made;
· teachers, by their enthusiasm for and command of their subjects, instilling within pupils a desire to embrace their stated learning intentions;
· pupils being made aware of how they are learning and not simply what they should be learning, via classroom discourse that talks about the processes by which pupils learn;
· oral and written feedback that identifies strengths and also provides guidance on how pupils might build on them;
· oral and written feedback that identifies weaknesses and also provides guidance on how pupils might overcome them;
· open-ended questions;
· peer assessment; 

· pupil-evaluation, that can be oral and informal or written and formal, of how well classroom practice helped pupils learn.

2.1.2 (v)
Homework

Homework is essential in order that pupils consolidate learning and develop the skills and discipline necessary for independent study.  The following guidelines inform the setting and marking of homework throughout the school, as outlined in the school’s Assessment Policy.

· As far as possible within subjects, a variety of tasks is set (e.g. writing, reading, research, note-taking, factual learning);
· while homework in the junior school is set in line with the homework timetable, it should arise naturally out of work done in class, as much a part of the teacher’s preparation as the content of the lesson itself;
· heads of departments ensure the setting of homework is regular but that pupils are not overburdened;
· pupils are expected to present homework tidily. Homework books should be neat and free of graffiti;
· homework is marked and returned as promptly as possible;
· criteria for success should be communicated with and noted by pupils before the homework is done;  

· marking should only assess those criteria that have been shared in advance with pupils;
· comment should identify strengths in the work and one area for improvement; 

· the participation of parents in their sons’ learning is encouraged and teachers may ask that homeworks be signed by parents;
· marking, in terms of marginal notation, annotation and mark bands, will be consistent across departments, with this consistency checked by the setting and cross-marking of one benchmark homework per term;
· a thorough record of homework marks should be maintained by all teachers, recording late submission of homework as well as marks.  

Support for teachers in meeting these standards is provided in the publication of guidelines for consistent annotation of written work drawn up by a literacy sub-group, chaired by the Head of English.  Monitoring and evaluation will take place through the review of the regularity with which homeworks are set and the sharing of success criteria with pupils and the auditing of marking standards in selected departments in October 2010.  Further work needs to be done to ensure that the setting and assessing of benchmark homeworks continues consistently across departments. 

2.1.2 (vi)
Independent Learning

The development of pupils as independent learners is a significant objective for all teachers.  Its value is attested by expectations of university teaching staff that students know how to gather and analyse academic material for themselves.  It is also attested by research amongst pupils, not least homegrown research by the sub-group reporting on pupil motivation (June 2009) that cites the ability to control what is being learnt as a major factor in Year 9 boys’ enjoyment of and engagement with lessons.

In reality, however, the opportunities for flexible, pupil-centred teaching and the steady development of learning skills possible within the delivery of the Revised Northern Ireland Curriculum in the junior school are much rarer at Key Stage 4 and in the Sixth Form, when the prescriptive force of packed specifications often curtails independent learning.  In the Sixth Form in particular, the pressure on teachers to ensure that students get the grades necessary for university entrance may well override their willingness to help them develop skills that will benefit them once they get there.  The very public pressure of the SDP action plan for better AS results may have further exacerbated this problem.

Much effective work, however, was done in the junior school to foster skills of independent learning and global and vocational awareness.  The Forward Thinking Project, led by a lecturer from the University of Ulster in February 2010, presented teachers with opportunities to fashion lessons around questions that pupils had devised themselves.   A mini-company programme was run with year 9 pupils to help them develop entrepreneurial skills.  A presentation team from BP led a session for Year 10 boys on the challenges of global marketing.  Cross-departmental projects in June, one on journalism and one on Spanish cuisine, provided excellent opportunities for connected learning for Year 9 boys.  These projects supplement sound work towards developing skills of independent learning within the taught curriculum.

It is hoped that skills developed in the junior school will enhance the learning of boys in the middle and senior school, despite the less flexible nature of the curriculum.  The need for pupils to learn outside the limits of set syllabuses was shared with Year 12 and Year 13 boys and their parents at a Sixth form information evening in June.  Most Year 13 students have 4 periods of private study and most Year 14 students have 9; their work is closely monitored by the study supervisor and they are given every encouragement to use study time profitably.  When time permits, subject-specific note-taking and research skills are taught in Sixth form classes and generic study skills are taught throughout the school in LLW.  Work will begin next year to identify possible Oxbridge candidates in Years 11 and 12 and to provide opportunities for them to develop skills of research and analysis beyond the taught curriculum.  Much good work goes on to help boys develop skills of independent learning beyond Key Stage 3; sustaining and consolidating this work remains a significant challenge.            

2.1.2 (vii)
Special Educational Needs

The school is determined to support the learning needs of boys who are entitled to special educational provision.  A Special Educational Needs Co-ordinator (SENCO) has overall responsibility for the provisions made for pupils who are referred either by their primary schools or by staff and who, once tested, are judged to have a special need.   The work of the SENCO, overseen by a member of the SMT, includes:

· overseeing the work of classroom assistants;
· liaising with staff about the content of individual education plans;
· tracking the successful implementation of  individual action plans;
· briefing staff about pupils with special need and advising them about appropriate classroom practice for these pupils;
· organising review meetings for pupils at Stage 3 or above on the SEN register and their parents;
· advising the Headmaster on the ability of statemented pupils who apply for a place in Year 8 to cope with the junior school curriculum;
· attending interviews with these pupils in June and organising induction meetings wit them in August.

The rigorous and highly-organised work of the current SENCO, alongside the very visible help offered by classroom assistants, has done much to raise the profile of learning support within the school over the last four years.  Staff are now more aware of their need to tailor teaching to the requirements of individual action plans and have been more involved in recent years in review meetings than previously.  While there has been much progress in the quality of work done with pupils who have learning difficulties, more needs to be done to develop differentiated learning for gifted and talented pupils, themselves a group of pupils with very special educational needs. 

A detailed review of the work of the SENCO and the provision of support will be found in section 2:5.
2.1.2 (viii)
Literacy and numeracy

Literacy and numeracy underpin every facet of learning within the school.  All teachers, regardless of the conceptual nature of their subjects, have a role to play in enhancing these core skills.

Much work has been done this year to co-ordinate planning for the effective teaching of literacy and numeracy, not least in the updating of policy on both to establish underpinning principles and ways of putting these principles into practice.  

Even amongst boys who entered Year 8 in September 2009 with transfer test grades A or B, there is a wide range of reading ability.  Research has also shown a tendency for literacy standards to regress at Year 8, especially amongst boys.  This has been the context for some rigorous work on literacy during the past year which must be consolidated and developed next year.  This work includes:

· the formation of a literacy committee with cross-departmental membership;

· a timetabled library period for all in Years 8 and 9;

· the use of the Accelerated Readers’ Scheme in Years 8 and 9;

· provision of Wordbank, a subject-specific spelling and vocabulary booklet for all pupils in Year 8;

· connected learning journalism project for all Year 9 pupils;

· the Reading Champions library scheme;

· all junior pupils participating in the Read-On event in May after summer examinations;

· the provision of  debating, film appreciation and journalism as extra-curricular activities;

· distribution of A-Level Humanities style guide to senior pupils.

It is important that the school works next year towards goals outlined in the current Literacy Policy for sharing responsibility for literacy across all departments. 

The Numeracy Policy has identified responsibilities of Mathematics teachers and of teachers of subjects other than Mathematics towards fostering numeracy.  For Mathematics teachers, these include:

· awareness of mathematical techniques used in other subjects;

· provision of assistance and advice;

· seeking opportunities to use topics and examination questions from other subjects in Mathematics lessons.

For teachers of subjects other than Mathematics, these include:

· awareness of correct mathematical language, notation, conventions and techniques;

· awareness of appropriate expectations for students;

· informing Mathematics teachers of the stages at which specific numeracy skills will be required for particular groups;

· providing resources for Mathematics teachers to enable them to use examples of application of numeracy relating to their subjects in Mathematics lessons.

2009-10 saw the identification of these targets for numeracy and some valuable work towards achieving them.  Departments have nominated a ‘mathematics link teacher’ to advise on mathematical content of their curriculum areas and the Mathematics Department has produced a file containing guidance on various aspects of developing numeracy.  SMT will review the continuing development of this two-way process towards improving numeracy.

2.1.2 (ix)
ICT
The improvement of ICT provision, teachers’ confidence in the use of ICT and the teaching of ICT skills were addressed in the School Development Plan of 2008 -09.   This led to a greater integration of ICT into the life of the school which has continued through 2009-10.  The use of ICT as a teaching resource has increased with the provision of at least one interactive white board in each department.  ICT as a discrete subject remains one of the most popular choices at GCSE and AS Level.   ICT enhances the teaching of literacy skills through the teaching of internet use and information retrieval skills in library and ICT classes.   

Work continues towards ensuring that all Year 10 pupils take part in the ICT accreditation scheme, that the school is prepared for reporting on ICT in levels by 2014 and that work in the classroom goes beyond the developing of ICT skills and enhances learning.

2.2 School Management

The management structure of the School is shown below. The planning for the building of the new school has begun to involve the examination of the way in which the school works and a root and branch audit of our systems is in process. A key area that will require particular attention is the leadership and management structure and its fitness for purpose as we look ahead to the new school. New models of management have been tabled and are being examined and discussed. Following the retirement of a number of much valued senior staff, the Senior Management Team has been re-structured and streamlined, reduced from 9 to 7. Their responsibilities have been re-structured to allow for greater responsibility in the monitoring of Learning and Teaching and this has permitted the School to spread responsibility through the staff and create developmental opportunities. The SMT will be much engaged from 2010 through to 2013 in devising a new agreed management structure to take the School forward to the new school.

The management structure is now much clearer in its lines of responsibility. Pastorally, primary support for pupils is offered by the Form Teachers, who report to their Heads of Year. A Senior Teacher has responsibility for overseeing the Junior School (Years 8 to 11) and another has oversight of the Senior School (Years 12 to 14) and both report to the Pastoral Vice-Principal. Support is offered by the SENCo and, from September 2010, an assistant SENCo; the School Counsellor offers a confidential service, but liaises when necessary with other pastoral staff.

Academically, oversight for the Curriculum is the responsibility of the Academic Vice-Principal, who is assisted by the Senior Teachers, each of whom liaises closely with a group of academic departments and monitors the quality of their work. A new seconded post on the SMT is designed to support the work of the AVP and a Senior Teacher in the implementation of the Northern Ireland Curriculum (Revised). The Heads of Department remain responsible for the quality of learning and teaching in their departments and are accountable for the performance of their staff as measured in public examination results. The academic departments receive general support from the Librarian, who is, year by year, improving the Library’s curricular support in its provision of space and resources, conventional and electronic.

Of the 59 academic staff members, 45 have designated responsibilities in learning and teaching, pastoral support and extra-curricular. Of these 37 bear management allowances.

The School continues to make it a priority to appoint well-qualified staff with university degrees in specific subject specialisms so that they may deliver rigorously academic subjects up to A2. A strategy of voluntary redundancy was undertaken to reduce the number of teaching staff in the light of tight budgetary restraints in 2008 / 2009, the financial benefits of which have became apparent in 2009 / 2010. There is now a considerable strain placed upon timetables with the majority of staff teaching their full complement. Classes in the Sixth Form, particularly the Lower Sixth, are large, mainly because of much improved GCSE results and staffing levels kept as low as possible. This strain is unlikely to be reduced. Further reductions are going to be necessary to reflect the lower admissions and enrolment numbers consequent upon the building of the new School. Staffing is reviewed every year and the strategy is to create a more flexible and cost effective structure to accommodate Learning for Life and Work and applied subjects within ever increasing budgetary restraints. 

This is also true of support staff, whose roles are constantly reviewed. New appointments will continue to reflect the need for a smaller, more responsive support system and it is intended that the support staff as a whole should develop a wider range of skills and responsibilities. This process has begun with a reduced, but more efficient and cost effective ICT support system.

Staff attendance also remains under regular review and is dealt with in Section 
2.8 Health and Well-Being.
[image: image1.jpg]



2.3 Staff Development

The School tries to foster a desire in all staff to seek high standards for themselves and a wish to develop their professional careers. Staff continue to be encouraged, and where possible supported, to undertake external courses aimed at improving the quality of learning, teaching, pastoral care and management in the school. The PRSD process has been successfully introduced and embedded within the routine of the School. Its purpose is to enable staff to develop their expertise and skills and to evaluate their own performance with the help of a reviewer. It also forwards the objectives of the School Development Plan. On the basis of the documentation which has been produced, it is proving successful both in the development of new pedagogic approaches and in developing a culture of openness and the sharing of ideas and strategies. 

Where possible, other opportunities for personal and professional development have been provided by the School, all designed to equip staff to work at a more senior level. One example has been that of members of the teaching staff being given the opportunity of obtaining management experience through secondment to the SMT for an academic year.  After some restructuring, the roles and responsibilities of SMT will rotate on a triennial basis by way of providing Senior Teachers with extensive professional development.  From September 2010, opportunities will be provided to second two teachers onto the Senior Management Team; one to manage STEM throughout the school and the other to offer support in relation to curricular development.  A remunerated post will be made available to address the needs of the school in relation to the Entitlement Framework.  By way of developing the Head of Year body, an interim year will be provided at the end of Year 14 instead of recycling to Year 8.  During this time the Head of Year will have  responsibility for the mentor programme, peer coaching, school council and house system.

The School has continued to avail itself of the valuable expertise of the SEELB officers who have delivered a number of training sessions to both Heads of Department and the Senior Management of the school. The School has also been successful in obtaining funds allowing the SMT to take part over the last eight years in three strategic development training programmes organised by the Regional Training Unit. Staff are also involved in the preparations for the revised curriculum and are playing a full part in the courses organized by the SEELB to help schools plan for its implementation. Senior Management have availed of 2.5 planning days to discuss restructuring of the SMT, the timetable and introduction of clear procedures for Monitoring, Evaluation and Review.

The School strives to attract and retain the highest calibre of staff.  All permanent and long-term temporary posts are advertised. The recruitment process, monitored and approved by the new HR Committee of the Board of Governors, involving Governors on all appropriate appointment panels and complying with all current government employment and Child Protection legislation, is one which has developed over time. All short-listed applicants are now required to teach a class in front of the interview panel and submit themselves to formal interview.

As has already been discussed in Section 2.1, the effective use of ICT can enhance both teaching and learning. For this to happen, staff need to be comfortable with their own levels of competence and have ready access to the equipment that they require. Some staff lacked confidence in their use of ICT and others had no regular access to a computer. Areas, such as these, where obvious improvement was required were identified and addressed by means of an action plan in the School Development Plan in 2008/2009. The successful implementation of the action plan has resulted in ICT has becoming measurably more integrated into the daily life of the School, not least in the provision of interactive white boards for every department and regular training in the use of it. However, the nature of ICT is such that change continues ceaselessly, especially in the provision of increasingly complex software and more efficient hardware; staff development in these areas will continue to be a priority. A staff audit to ascertain developmental needs was completed by each member of the teaching staff in June 2010.  A section of the audit was dedicated to ICT training and gave the teaching staff an opportunity to indicate their current training needs.  This training will be carried out in the 2010/11 academic year.

2.4 Pupil Provision

2.4.1

Northern Ireland Curriculum

Preparation for the Northern Ireland Curriculum must be at the heart of the School’s Development Plan. Teaching and Learning is the raison d’etre of the School and staff need to be prepared to accommodate the changes. Much work has already been completed in the implementation of Learning for Life and Work including the appointment of a Head of Learning for Life and Work. Preparation is supported from outside the School, through the SEELB, and sustained inside through the days of exceptional closure and staff twilight sessions when those leading the implementation are enabled to cascade their expertise. The adaptation to the new curriculum is incremental and phased, rather than radical and revolutionary and will necessarily feature within the School’s development plans for some years. Curriculum Leaders have received their third session of training and departments have had two days of subject specific training. The cross curricular skills of Communication, Use of Mathematics and ICT are to be formally assessed and Curriculum Leaders have attended phase one of training for this. Whole staff training on the assessment of these skills formed part of the training day in November 2008. Heads of Mathematics and English who will lead in Use of Mathematics and Use of English respectively have been trained. The formal assessment of ICT has been delayed to 2011/12. The School has purchased and is using curriculum mapping software to assist departments in revising their scheme of work and to enable management to map the delivery of the key components of the curriculum across departments. Heads of Department received training in August 2008 from the SEELB on thinking skills and personal capabilities. Year 8 and Year 9 schemes of work have been updated and work on Year 10 continues. The School Library is involved in a self evaluation project designed to improve the learning of pupils in the school. Assessment for Learning has been the focus of PRSD for all departments and appropriate training has been provided. The Academic Vice-Principal and Senior Teacher recently attended a conference at SEELB where a number of schools shared good practice in relation to the Northern Ireland Curriculum.

2.4.2

Collaboration and the Delivery of the Entitlement Framework

The ‘Entitlement Framework’ is the name given to the Government’s desire to give pupils throughout N. Ireland, no matter what their school and its size, equal access to a wide range of GCSE and Advanced Level courses, both academic and vocational. Schools will be expected to provide their pupils with access to at least 24 subjects at GCSE, one third of which must be ‘general’ (i.e. academic) and one third ‘applied’ (i.e. vocational). Similarly, at Advanced Level, pupils should have access to 27 subjects, at least one third of which should be general and one third applied. For most schools, and, at the moment this includes Bangor Grammar School, the only way access can be provided is through collaboration. To that end, the four post-primary schools in Bangor, Bangor Academy and Sixth Form College, St Columbanus’s College, Glenlola Collegiate School and BGS, formed the Bangor Learning Partnership (BLP). Each school appointed a member of staff designated a Curriculum Links Facilitator, who has the responsibility of liaising with partner schools to plan and ‘build capacity’ for the introduction of additional post 16 (level 3) courses, accessible to all Year 13 pupils in the four schools with effect from September 2008. This is seen by the School to be an exciting first step to widen the range of educational options for all Bangor pupils at post 16.

The BLP is now subsumed within the North Down and Ards Area Learning Community (NDAALC), which, in addition to enabling the BLP to collaborate effectively, also has the potential to facilitate other, perhaps smaller scale, collaborations between the School and other schools outside Bangor.

The School will make a further appointment of a teacher to co-ordinate the work of academic departments in the research and development of applied courses and the full integration of collaboration into the life and work of the School at KS4 and in the Sixth form.

2.4.3

Assessment

Assessment for Learning is a formal part of the new curriculum and SMT has specific responsibility for its integration into the work schemes of the various departments. It is recognition that assessment is not just, not even primarily, a summative judgement on a pupil’s work, it is an integral part of the learning and teaching process, designed to encourage and develop skills and competencies. The School acknowledges that assessment in this sense vitally contributes to the motivation of students. It is the School’s intention that formative assessment should become a natural, organic part of all teaching.
2.4.4

Reporting
2.4.1 (i)
Reporting at KS3

In October and February any pupils whose progress is giving cause for concern are identified to HOYs and HODs and placed on academic report cards to monitor their progress closely and offer support. In November all pupils in years 8-10 sit a series of class tests which are reported on at Christmas. For each subject boys will receive a percentage score and a class average which can be used to track boys’ progress

A further report is issued in June for pupils in Years 8-10 after they have completed a set of formal intern examinations, which complies with the regulations in The Education (Pupil Reporting) Regulations (Northern Ireland) 2009  outlined for schools in Circular 2009/15, was issued on 1st October 2009. 

Each year group also has an annual parental consultation meeting and HODs and HOYs maintain contact with parents by telephone and email.

2.4.1 (ii)
Reporting at KS4
In November Year 11 pupils sit a series of class tests which are reported on at Christmas with percentage marks and class averages. Parents of Year 11 pupils will receive reports, during the summer term, on formal mock GCSE examinations in subjects which offer modular GCSEs taken in June. Year 11 summer reports issued in June contain percentages and class averages achieved in a week of formal intern examinations at the end of May; reports on mock GCSE examinations will contain grades.

Reporting procedures at KS4 are currently under review


2.4.1 (iii)
Reporting at Sixth Form
There is continuous assessment in the opening weeks of Year 13, leading to a progress report in October (week of concern) which identifies those students who are under performing. Examinations, in January or February of Year 13 will be AS mocks. A formal report follows, informing parents of the grades achieved and progress made. In some cases specific targets for improvement will be set with students who have underachieved in their AS examinations. In Year 14 the pattern is similar with the week of concern in the Christmas term, followed by mock or A2 examinations in January or February, followed in turn by a full report. There are parental consultations for both year groups

In addition to these formal reports Heads of Year and Heads of Department are in regular contact with parents concerning academic and pastoral issues.

2.4.5
Library
The Library is staffed by a full-time qualified Librarian and is located in the centre of the School. It is considered to be central to learning and teaching and to the delivery of the Curriculum. It is a constant hive of activity from the time of its daily opening just before 8.00 am, through short break and lunch-time, to the period after school. It is regarded as a key factor in the raising of achievement and in the promotion of each pupil’s personal development. To this end the library has subscribed to a comprehensive electronic information database aimed specifically at Sixth Form pupils, thus helping to create successful learners, confident individuals, responsible citizens and effective contributors to the economy and society. A few departments have introduced strategies to make structured use of the Library’s resources within their own schemes of work. Reader development activities, including national and international reading initiatives, are regularly planned to support the full range of learners’ needs and to reflect whole-school priorities. A computerised library management system is in place and holds a database of all stock. It is networked around the School and is available to all pupils and staff. It provides a range of information such as websites and genre lists. The Library is also a core element of the school’s website. A lively extra-curricular culture of reading clubs has developed and numerous projects and events are undertaken. The Library also is the focus for special days such as Holocaust Memorial Day, for which it organises speakers and meetings.

Some measure of the increasing engagement of pupils within the Library may be judged from the improvement in borrowing rates. From a low base-line in 2003- 2004, the average monthly borrow was 163.7 in 2004-2005, 228.5 in 2005-2006 and now stands at 400 in this current year. The Librarian is widening the range of the material available and continuously developing its resources. There are now 7325 books in stock as opposed to 6830 books last year, still some way below desirable stock level of 10 books per pupil. This situation is improving year by year through  a careful policy of purchase. The senior fiction stock has been identified by the librarian as an area of concern and is being addressed this year with the help of funding from the Parents Association.

The Library has a number of medium- and long-term objectives. There is  a need to ensure that these are understood and implemented by all teachers and classroom assistants and that there is a programme of self-evaluation to judge its impact on the life of the school and the quality of its provision, which is part of the whole-school process of self-evaluation. The Library was allocated a place in a self-evaluation project run by the Belfast and South Eastern Boards’ Schools’ Library Service. The Librarian and a member of the Senior Management Team have participated in this scheme during the school year 2008/2009. The self-evaluation project in 2008 / 2009 focused on Reader Development and resulted in the installation of the Accelerated Reader Programme. The acquisition of this programme as mentioned in last year’s development plan has now been finalised. This is designed to raise literacy levels in the Junior School and to date has proved most effective. During the last year years 8 & 9 have read and passed quizzes on over 2200 books and have collectively and cumulatively read in excess of 23 million words. Reading ages of some boys have risen by as much as 6 years. Extra stock has been purchased to accommodate the programme but this has raised the issue of a lack of adequate shelving. Low cost shelving from Ikea was purchased in order to help meet current needs until the move to the new school.

The intended outcome of the information literacy strand has not yet materialised but is an area that will be actively pursued by the Librarian during the coming year. This should result in library staff being involved with academic departments in the planning for its structured use so that there is a co-ordinated and progressive cross-curricular approach to the development of information skills and information literacy. Managing Information is an important strand in the Northern Ireland Curriculum and, as such, an increased demand upon both the library resources and the Librarian is to be expected. The employment of another staff member for the library is now a reality and ideally at least a part time staff member needs to be in place before the move to the new school.  The Librarian should attend appropriate curriculum meetings at departmental and whole school levels and work closely with the literacy co-ordinator. 

This year’s funding has stayed at the same level; once again SEELB funding has failed to materialise because school libraries will fall under the remit of ESA (Education Skills Authority), which was to have  come into existence in January 2010 and failed to materialise. At present CASS is responsible for school libraries but without a budget. Funding is an area that will need to be looked at in light of the move to the new school.

2.4.6
Co-curricular activities

The school has a wide range of co-curricular activities in which all boys are encouraged to participate. Although the school has traditionally been associated with sport, all co-curricular activities are accorded equal status. Their justification is the development of transferable skills, such as team work, and more generally, the development of enthusiasms which they may enjoy in adult life. They are central to the school’s ethos and are recognised in the system of honours awards of ties and blazers, so valued by the boys. All achievements are announced in assembly, whether they are those of individuals or of teams. Boys who have won trophies present them to the school at Assembly and, where it is appropriate, the Headmaster makes presentations to boys of prizes they have won in inter-school competition. The honours awards are presented in whole-school assemblies held in the Clarke Hall during which the centrality of the co-curricular activities is stressed and reinforced.

The school believes that success in a co-curricular activity breeds success academically as boys grow in confidence and self-esteem.

2.4.6
House Competition

Inter-house competition encourages group loyalty and competition. The four houses, Crosby, Dufferin, School and Ward, participate in a range of competitions across all school sports, as well as in music, drama and quizzes for both boys and staff. Academic commendations also contribute to house points. The enthusiasm engendered in such competition adds greatly to the spirit of collegiality in the school community as a whole.

The profile of the houses seems to have diminished over the past few years.  This will be addressed in the academic year 2010-11.

2.5 Special Educational Needs

The number of statemented pupils is rising year on year particularly in the area of ASD. More boys on the ASD spectrum are joining the School in Year 8. Other areas of concern include Special Learning Difficulties and physical disability.
The school employs 12 classroom assistants whose main concern is to ensure the boys in their care can have full access to the NI Curriculum. Considerable efforts are made to facilitate access for all boys with special needs to extra curricular activities and school visits. Adjustments are made to teaching and examinations to meet the needs of particular students. Boys receive extra tuition from classroom assistants and from volunteer Sixth Form pupils. There are Individual Education Plans for all boys who require them. These are reviewed regularly. Boys are also provided with tailored learning materials and good use is made of ICT in the form of Interactive Whiteboards. 
The school has recently installed a wheelchair ramp at the main entrance and provided a disabled parking space.

The School is able to meets almost all the needs of the pupils on the register. These pupils are happy with school as measured by their positive input to the annual review process. Overall the annual review process reveals a high level of satisfaction from parents and pupils.  The boys remain in school to an appropriate stage and achieve well in examinations. Some will enter the Sixth Form and go to third level education, while others will may go on to FE or enter the world of work. Arrangements for internal and public examinations are comprehensive and well organised. Areas to address over the next few years include the provision of timetabled support, more differentiation in lessons and the provision of a time-out space for pupils with ASD. Some training for staff in Reading Recovery would help boys with literacy problems but care should be taken that withdrawal does not mean they are missing out on other learning experiences. Better use could be made of the MIDYIS data. Consideration will be given to using other tests like PIE and PIM or the baseline test in Maths from the SEELB

Identification of pupils with special educational needs is in the first instance facilitated through contact with parents and the feeder primary schools. All feeder primary schools are visited by a member of staff who speaks with the P7 teachers and all new boys. Parents and boys have a personal interview at the school in June. MIDYIS is used to test all Year 8 boys early in their first term and the information is shared with senior staff. Issues are also identified through feedback from Heads of Department, Heads of Year and Form Tutors. The first Week of Concern may also identify boys with particular problems.

2.6
Pastoral Care

The quality of the pastoral care provided by the School has always been considered as vitally important and often praised by parents and past pupils. This has come about by a slow and methodical analysis of the operation and support required of all the staff charged with this task, together with regular review and amendment of the School’s pastoral policies, including that of Child Protection, under the general oversight of the Pastoral Vice-Principal. A full review of the present pastoral structure will be carried out as preparation for the move to the new school. The pastoral needs of the pupils are an important factor in the design process. 

The Pastoral Vice-Principal has overall responsibility for the pastoral systems in school. She is supported by two Senior Teachers who have respective responsibility for Years 8 – 11 and Years 12 – 14, with eight Heads of Year. Each Head of Year remains with his or her cohort of pupils as they rise through the School, enabling them to get to know their pupils better than any other single teacher. At the end of Year 14 the HoY instead of recycling back to Year 8 will manage the School Council, Mentors, Peer Coaching and House System for a year.  The development of each of these areas will become the responsibility of the Head of Year body.  The School is examining ways of developing their role and enabling it to become more pro-active in terms of encouraging and supporting boys’ learning, alongside developing the skills required to be an effective middle/senior manager within the area of Pastoral Care. 

On admission to the School, each boy is allocated on a more or less random basis to a form class. He will be part of that group until the end of Year 12, when entry to the Sixth Form inevitably involves some reconfiguration of the groups. The form group is the class in which he is taught for most of his subjects in Years 8 - 10 and within which he attends registration. It is also in this group that, in Years 8 - 10 he is taught Learning for Life and Work. His Form Teacher is his primary point of contact each day and it is possible that pastoral issues will be referred by the Form Teacher to the Head of Year.  Where possible, it is envisaged that each Form Teacher will remain with the same form class throughout their first six years at Bangor Grammar School.

The School’s Pastoral Policy outlines the pastoral system. There is a stringent Child Protection policy, which is regularly reviewed and updated. Staff are regularly trained in child protection issues, generally at the start of every academic year, but also when the need arises. The designated teacher and his deputy have also trained the Board of Governors in child protection issues and outlined its roles and responsibilities. The Headmaster reports to the Board on child protection at every meeting.
A mentoring initiative was begun in September 2005, giving Sixth Form pupils the opportunity to work closely with Junior pupils (in Years 8 and 9), leading them in a range of activities, helping them to settle in the school and acting, where necessary, as advisers. This has proved very successful both for the Junior pupils mentored and also for the mentors.  The scheme began in Year 8 and has now been extended to encompass Years 8 and 9 and is overseen by a designated member of staff.  It is envisaged that the scope of this initiative will be broadened over the next year to include peer coaching at all levels throughout the school. 

A new counselling scheme is now in place, provided by the Family Works Counselling Service under the auspices of the Department of Education. A professional counsellor is in school one morning a week to work in the strictest confidence with pupils who are referred to her by their parents or by themselves.
2.7
Attendance and Behaviour

Pupil attendance is regularly monitored by Heads of Year in conjunction with the school General Office. All parents are required to explain reasons for pupils’ absence and where this is not forthcoming a system of checking is begun. All unauthorised absences are followed up in the first instance by Form Teachers and further support is offered by Heads of Year. Where individual attendance falls below 85%, the Pastoral Vice-Principal is informed and she may make the decision to refer a pupil to the link Education and Welfare Officer, with whom regular meetings are normally held.

The overall attendance rate for the School was 95.6%, a 0.2% decrease on last year, a figure comfortably in the upper quartile for grammar schools of our size and within the same Free School Meals Band, according to the Department’s latest bench marking data. Pupils with full attendance in any year are rewarded in the end-of-year assembly by attendance certificates. Pupils who have full attendance for either five or seven years receive a certificate from the SEELB.
All other Pastoral Care documents have been extensively updated in 2009/2010 and will continue to be reviewed on an annual basis. In particular, the School’s Discipline Policy has been substantially amended to incorporate a new emphasis on rewarding positive behaviour and academic success. In recognition of this shift in emphasis, its name has been changed to that of the Promoting Positive Behaviour Policy. It now has, as an appendix, a code of conduct for all boys and an outline of the behaviour which is expected by the School. This is an important document in the expression and outworking of the School’s ethos.  Academic achievement will be recognised through a merit system operated by all departments in diverse but individually appropriate ways and boys and form groups accumulating the highest number of merits will be rewarded. To encourage and develop a greater consistency of approach on the part of all staff to the management of behaviour, varieties of misconduct have now been grouped in a hierarchy of four levels, with a taxonomy of response and a clear chain of staff responsibility. The Behaviour Management Module of SIMS will be used to record all information. 

The implementation of this approach throughout the 2009/10 academic year has seen some success.  All staff have engaged in the process of issuing merits to some extent.  This approach has been very successful in the Junior School by way of motivating and encouraging the pupils.  Some work needs to be carried out at Middle and Senior School level as there has been some reluctance by staff and pupils to engage.  Further consultation will take place with the new school council and Parents Council in the Christmas Term.

A number of areas will be addressed throughout the 2010-11 academic year, namely, consistency of approach amongst staff, how best to communicate the merits being awarded, developing the system in consultation with C2K to best suit our needs and to reduce the time it takes to record information.  SMT will be trained to manipulate the data being produced into meaningful information to identify areas of focus.

The Discipline Review Committee will continue to meet regularly and use the feedback from staff and pupils to tailor the system further.

2.8 Health and Well-Being

Lesson Monitor is used on a daily basis, period by period to record attendance electronically.  This is a new system that has been in use since April 2010.  Termly, the Pastoral Vice Principal (PVP) is provided with attendance figures.  Where attendance of individual pupils falls below 85%, when necessary a referral will be made to the Educational Welfare Officer.
In accordance with TNC guidelines, the School monitors the attendance of staff, identifying those individuals who have had 6 casual days in a rolling 12 month period, absence due to stress, or a continuous absence of more than 4 weeks.  As of September 2010, the PVP will be sent a copy of staff absence rates half termly.  Where a member of staff presents a concern, a meeting will take place with the staff member, Headmaster and the PVP.

The School also, in accordance with TNC guidelines, considers work-life balance issues for staff, and in particular considers carefully applications for job shares, careers breaks and flexible working, all of which will be considered on an individual basis by the Headmaster and the Education Committee of the Board of Governors. In September 2011, a small working group will be set up to consider the area of staff welfare.  
New members of staff will be formally inducted into Bangor Grammar School by the PVP.
A School Nutrition Action Group was set up in May 2010 actively to promote healthy eating within Bangor Grammar School.  This group represents teaching staff from PE, Biology, HE, Spanish, Geography as well as the Bursar, Canteen Managers and PVP.  This group will work alongside the School and Parent Councils.  Within its first year the group plans to conduct an audit, write a whole school Healthy Eating Policy, make better use of notice boards and curriculum areas to promote healthy eating and identify the best ways of implementing the objectives in the policy.  Throughout the year, monitoring and review will take place to determine how well the objectives are being met and whether there are any difficulties regarding implementation. The School is keen to identify competitions which could be entered to complement the biannual application for NISCA.  From September 2010, a number of notice boards throughout the school will reflect the whole school focus on healthy eating.

2.9 School Links

The School communicates regularly and routinely with parents by means of letter. However, the School as a priority, which has been reflected in its last ICT action plan, is seeking to improve its electronic communication. A database of parents’ email addresses has been compiled, but this has not yet been used effectively because there is a significant minority of parents who do not have, or will not declare, an email address. The website has been much improved in the last two years and news is now regularly published and updated. A member of the support staff is primarily responsible for its updating and management and she will be supported from September 2010 by a member of staff who has been tasked with the responsibility for public relations in general and technically by the newly appointed ICT Technician.

The School magazine The Gryphon is published every Christmas and provides a comprehensive survey of its life. It will, in future, be published both on paper and on the website. From June 2009, an internally produced magazine, BGS News, has been sent out at the end of the Christmas and summer terms to all parents replacing the more pedestrian Headmaster’s letter.

Parents’ opinions have been engaged usefully on a number of occasions over the last seven years: in three SETAQ surveys and one substantial piece of internal research into pupil motivation in the Junior School, which solicited their attitudes to a range of school issues. Annual parental consultations are conducted for each year group. Year 8 parents are invited to attend an evening in September called New Beginnings, designed to introduce them to the School, its pastoral system, its academic expectations and their sons’ curriculum. After each New Beginnings, parents are encouraged to fill in an evaluation sheet of this meeting, which will inform the structure and content of future evenings. Two reports for Years 8 to 11 go out in the year in December and June and once for Years 12 to 14 in February. 

From September 2010, a school’s council will become operational. Every year group will be represented by elected pupils. At the same time, a Parents’ Council will begin its work. The group will comprise, in the first instance, representatives of the Parents’ Association and parents who stood for election to the Board of Governors, but who were unsuccessful. Both councils will be consulted on a wide range of issues, including the School Development Plan and School policies. Pupils will be encouraged to express their opinions on various aspects of the School’s operations. It is envisaged that the School Council will meet half termly and the Parents’ Forum termly.

The School and the community exist in a close symbiotic relationship and every effort is made to bring the School’s successes and achievements to public attention. Regular appearances of photographs in the Spectator remind the community of the School and its involvement within greater Bangor. 

The School reaches out to the community through such things as the Community Action Team, the Careers department’s work experience programme, pupils’ involvement in Aspects, the Bangor Literary Festival, the CCF’s participation in Remembrance Sunday and the Headmaster’s involvement with the local Rotary Club. 

The community comes into the School through many speakers who talk to the boys in LLW classes, local businesses’ involvement in Careers advice, the development of interview skills and business insight days. The school also has a close link with H.M.S. Bangor.

In addition the Community Action Committee was formed in August 2009. It has behind a number of fund-raising activities in aid such as Children in Need, the TLC Orphanage, Help for Heroes, the Macmillan Cancer Fund, Action Cancer, Abaana, Trocaire, Storehouse and the Simon Community. The events included a concert, coffee morning and collections of clothing (including football shirts), foodstuffs, toiletries and mobile phones for re-cycling.

In the summer the School heard that, after much hard work, it had been awarded International School Status. The International School Award is an accreditation scheme for curriculum-based international work in schools. The scheme provides recognition for teachers and their schools working to instil a global dimension into the learning experience of all children and young people. The full range of departmental involvement with other schools across the world is indicated below.

	Department / Society
	School
	Country
	Nature of exchange

	English
	Jicinska Grammar School, Pribor
	Czech Republic
	Comparison of the experience of being a teenager.

	MFL
	Lycée Fresnel
	France
	Scrapbook exchange –families, hobbies etc.

	European Studies
	Osterangskolan, Kristianstad
	Sweden
	Attitudes to the EU and its impact on daily life.

	MFL
	Kurfurst-Ruprecht Gymnasium, Neustadt, Mannheim
	Germany
	Pen-pal letters

	MFL
	IES Alsonos VIII de Cuenca
	Spain
	Exchange of cultural information including food and healthy eating.

	Geography
	Otumoetai College
	New Zealand
	Global warming and renewable energy.

	History
	II Secondary School, Tychy
	Poland
	Euroscola and History trip: attitudes to recent history

	Debating Society
	St Alban’s School, Washington DC
	USA
	Internet debate on Obama’s health care reforms.

	LLW
	Peponi School, Nairobi
	Kenya
	School, home, family, expectations, diet: what we want you to know about us.

	Business Studies
	Al-Razi Independent School for Boys;

Al Ahnaf Bin Qais Independent School for Boys
	Qatar
	Business environment and economic development, ecosystems.

	English
	Sore Al Skole, Lillehammer
	Norway
	Arts; presentations on local celebrities and guides to the local area.


In addition, the School celebrated the Chinese New Year with a presentation to the Junior School by a pupil in Year 12 and a wide-ranging Chinese menu in Bee Gee’s, the European Languages Day, World Maths Day and the Census at School Project.  In addition, all pupils in Years 8 and 9 took part in the European Studies Art competition.
2.10 Accommodation

Bangor Grammar School has only recently received notification from the Department of Education that funding is at last available to move forward with its new building which has already been designed.  The extended delay has made planning for improvements to the existing accommodation very difficult.  The School has reviewed its short term expenditure plans and a number of projects were completed over the summer of 2010. These included the replacement of the windows in the sixth form common room and the Assembly Hall, and some minor refurbishment of two toilet blocks, the sixth form common room and the staff room.  Consideration is also being given to modernisation of the changing facilities at Ballymacormick.  

The School has been continually investing in equipment to support curriculum delivery. In the past two academic years 18 Interactive Whiteboards have been installed, part of the £55,000 that has been invested in this area since September 2008.

2.11 Financial Position

The School prepares an annual budget which is approved by the Board of Governors before each financial year commences.  The Board aims to have a balanced budget each year, however inevitably some years this cannot be achieved.  The School is aware that the move to a new school with an enrolment of 850 will reduce the funding available from the Department of Education and therefore, as mentioned elsewhere in this Development Plan, the SMT have completed a review of costs for the new school and have identified the staffing structure that will be required at this time.  During 2009/10 the school achieved a balanced budget, and is budgeting a similar position for 2010/11.  

Summary Financial Information for the year ended 31 March 2010 is set out below

Income and expenditure account for the year ended 31 March 2010 






2010
2009






£
£

INCOME




4,254,334
4,121,165







________
________

EXPENDITURE


Teaching staff costs 




2,842,570
2,770,908



Non-teaching staff costs




681,244
655,398



Premises expenses




194,286
184,472


Educational expenses




342,268
345,396


Administrative expenses




194,822
173,458








________
________






4,255,190
4,129,632






________
________

DEFICIT
 FOR THE YEAR



(856)
(8,467)






________
________
Balance Sheet at 31 March 2010 





2010
2009





£
£

FIXED ASSETS

Tangible assets



3,860,175
3,495,395

Investments



180
180





________
________





3,860,355
3,495,575

CURRENT ASSETS

Stocks



16,950
16,254

Debtors



367,858
173,841

Cash at bank and in hand



372,253
302,844





________
________





757,061
492,939

CREDITORS: (due within one year)


(689,619)
(364,520)



________
________

Net Current Assets



67,442
128,419






________
_______

Total assets less current liabilities


3,927,797
3,623,994

CREDITORS: (due after one year)


-
(4,311)

Deferred income



(811,179)
(417,584)






________
________

TOTAL NET ASSETS



3,116,618
3,202,099





_____________
_____________
REPRESENTED BY:

Capital Reserves


8
1,251,270
1,236,123

Operating reserves


9
116,474
145,726

Revaluation reserves


10
1,736,674
1,809,250

Prize fund reserve


11
12,200
11,000





________
________





3,116,618
3,202,099





_____________
_____________

2.12
Intake

Until 2008, the School’s Enrolment Number was 950 and Admissions Number 136. In anticipation of the new School and in response to what was perceived as a declining school age population, both were reduced, to 900 and 125 respectively. The ultimate Enrolment Number at the move into the new building will be 850, one which is regarded by the School as too low. The present enrolment stands at 900, which is about right for the present size of site and scale of facilities. The reduction to the enrolment of 850 will be painful because of the current demand for places, of which no account is taken, but it is manageable through the continuing admissions number of 125 through 2011 to 2012 which will be replacing large Years 11 and 12 and an anticipated drop in numbers at sixth form level. 

After the removal of the system of transfer administered and authorised by the Department of Education, the School resolved to remain academically selective and to join the Association for Quality Education (AQE), a consortium of 34 grammar schools which devised and administered an independent form of assessment platform to permit the selection of Year 8 pupils on the basis of measured academic ability. The School acted as a centre for the new Common Entrance Assessments, which took place over three Saturday mornings in November and December 2009. It decided to to apportion 90% of the places on the grounds of the score achieved, making the selection of the remaining 10% rest on the application of non-academic criteria to a pool drawn from the remaining applicants. 

A full rationale for all these decisions and a detailed explanation and description of the working of the pool may be found on the School’s website. 

It is presently, after only one year of the new system, difficult to compare it with previous years as there is no precise and reliable equivalence yet calculable between AQE numerical scores and the previous transfer grades. Comparable figures of application and admission can, however, be supplied.

	
	2007
	2008
	2009
	2010

	Applications
	178
	170
	137
	183

	Admissions
	138
	126
	125
	126*


* This figure includes an applicant admitted on appeal. 

Section 3

Review

Three Year Overview 2007 - 2010
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	13 College Avenue
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	2007 – 08
	2008 – 09
	2009 -10

	Teaching and Learning

· Pupil attitude to learning and motivation

· Implementation of the New Curriculum

· GCSE results

· Delivery of the Entitlement Framework

SENDO

New School Development


	Teaching and Learning

· Improvement of GCSE results

· Implementation of the Revised Curriculum.

· Bench Marking and Target Setting.

ICT

New School Development


	Teaching and Learning

· Pupil Attainment at AS

· Implementation of the NI (Revised) Curriculum: Assessment and Reporting 

· Pupil Motivation

· Promoting Positive Behaviour

New School Development
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	BANGOR GRAMMAR SCHOOL

A Level Performance
	13 College Avenue

Bangor, BT20 5HJ

	Target
	Baseline
	Evidence of Progress
	Evaluation
	Further Action

	To raise AS performance to a level where 70% of AS students are achieving 3 A-C  passes or better.

To identify and support pupils at risk of underachieving at AS level.

To use internal assessment procedures to identify pupils who will need support to adapt to the requirements of A Level study.

To identify and support our more able pupils to ensure that they reach their full potential.

To ensure that all pupils reach their full potential.

To improve A Level teaching.
	In 2009 63.6% of AS students achieved 3 A-C passes. While performance at A2 level has been pleasing over the last few years, this has been despite AS performance rather than arising from it. Too many boys were needing to resit modules to get grades up to a satisfactory performance

Boys who were struggling with the change from GCSE to A Level were identified and advised by staff.  However this was not as co-ordinated and efficient as it could have been and interviews were, on occasion, informal and not recorded.  Parents were not involved as quickly as might have been appropriate. The study supervisor was not included in our internal reporting procedures.

There was a feeling amongst the staff that our most able students were not achieving enough of the very top grades. Our most able students were not always told how able they were or set sufficiently challenging target grades. 

Students did not always use study time particularly effectively. On occasion, teachers did not provide guidance as to how or what to study, assuming, perhaps wrongly, that the students were mature enough to plan their own time effectively. Study resources required some updating.

Most departments were approaching the end of the first year of teaching a new AS specification. Hence, there was a need to review how effectively they had been taught and what could be learnt. There was a feeling that there was not enough discussion of good practice in school or cross-pollination of effective teaching strategies used in Bangor Grammar School 


	Departmental Action Plans agreed and written.

SIMS used to provide predicted grades and chances of success based on performance of students at GCSE; these grades communicated by SMT and target grades agreed with students.

Concerns recorded on SIMS.

Notes of meetings with student and parents on Student File.

Predicted Grades and Chance Graphs discussed with students. 

Boys encouraged to set challenging but realistic target grades.

Target grades recorded.

Resources available in study updated to extend the most able and support those who are struggling. 

Work for study provided by teachers.

Independent learning techniques discussed in class.

AS Schemes of work reviewed and amended in light of 2009 AS results and staff experience.


	Departmental action plans written and discussed with Heads of Departments.  Target of 70% achieving 3 A-C grades or better was met.

Concerns posted on SIMS during 2 weeks in the year set aside for registering concerns.   Reporting was thorough.  Follow-up work with Year 13 students taken up with Heads of Departments but  systems need to be in place for monitoring more closely the remedial work done by Heads of Departments.  Study supervisors have had e-mail contact since September 2009 and feel more involved in the process of monitoring boys’ progress.

Initial response from students to target grades based on chances graphs was wary in most cases and hostile in some.  The interviews, however, led to most boys setting challenging but realistic targets and allowed them a more realistic view of the demands of AS study by showing patterns of success of students with their GCSE profile.

Useful resources in place in study area from some departments.  

Schemes of work reviewed prior to submission of action plans.
	Strategies identified in plans used again and refined in the light of experience with incoming Year 13.

Use of SIMS to post concerns more systematically throughout the year and not simply at designated times.

Targets based on chances graphs agreed at interview with current Year 13 (October 2010)

Follow-up interviews with Year 14 students to re-assess targets in the light of AS performance. 

(Nov. 2010).

Resources need to be increased so that they represent a wider range of subjects.

Continual review in the light of module scores from previous set of AS examinations.
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	BANGOR GRAMMAR SCHOOL

Assessment and Reporting
	13 College Avenue

Bangor, BT20 5HJ

	Target
	Baseline
	Evidence of Progress
	Evaluation
	Further Action

	Compliance with the requirements of the NI Curriculum in assessment and reporting.

To implement ALTA testing in Year 8 to improve assessment of and provide a more pupil centred teaching approach to Mathematics at Key Stage 3.

To introduce Key Stage 3 ICT accreditation across Years 8 – 10

To investigate how homework can be used more effectively in the light of the Pupil Motivation Report.
	The NI Curriculum requires all schools to report on Use of English, Use of Mathematics and Use of ICT as cross-curricular themes. It also requires schools to report on the other cross-curricular skills and expects all subject areas to contribute to this.

Assessment in Mathematics has historically been mainly summative. ALTA was identified as a package that allowed for more individualised and formative assessment..

The Key Stage 3 ICT Accreditation scheme was relaunched. This requires all departments to incorporate ICT tasks into their SoWs and that these tasks are, eventually, used to assess progress.

The Pupil Motivation Report identified homework as an issue that was de-motivational to some student. Heads of Department were unsure that the existing homework timetable encouraged the setting of meaningful homeworks that would encourage planning, collaborative work and independent learning, particularly in the Junior School.
	Reports for Years 8-10 redesigned to allow for reporting on cross-curricular themes and skills.

Reports completed by designated departments.

Key Stage 3 Assessment levels provided to DENI as required.

Common Curriculum Days run to allow departments to work collaboratively in assessing cross-curricular skills.

E-portfolio created by Year 8 pupils and hosted by Learning NI as part of assessment of Use of ICT and to allow easier assessment of future tasks.

Early trials of ALTA indicated that it did not serve our purposes as well as My Maths. Thus, MyMaths was used as the preferred VLE All pupils and parents informed of access arrangements for MyMaths.

Regular use of MyMaths, both in school and as homework\revision work.

Data from MyMaths used to assist in Key Stage 3 Teacher Assessment. 

ICT tasks identified in Schemes of Work.

ICT tasks centrally stored in pupil e-portfolio.

Training in use of Learning NI as a VLE delivered to all staff.

Departments have considered and updated Marking and Assessment Policies.

Departmental time spent on discussion of the importance of identifying and sharing practice.

Departments have reviewed their practices with regard to setting homeworks.

System in place to allow SMT to monitor setting and marking of homework.
	Target met. The NI Curriculum continues to be further embedded into the educational experience of Bangor Grammar pupils.

Target met using a different VLE. MyMaths used by pupils from Year 8 to Year 14 allowing pupils to take more control over their own learning and teachers a different assessment opportunity.

Target met. Departments have embraced the accreditation scheme whole heartedly.

Target partly met. More work required next year to ensure the setting of meaningful homeworks that encourage planning, collaborative work and independent learning.


	Use of English, Mathematics and ICT will need to be assessed as well as reported on over the next few years.

MyMaths tasks to be embedded into SoWs to ensure consistency of use.

Effectiveness of tasks to be reviewed. 

Use of E-Portfolio to be developed. 

More training in use of Learning NI to be delivered.

Review of homework policy.

SMT to review homework assessment.
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	BANGOR GRAMMAR SCHOOL

Promoting Motivated and Enthusiastic Learning
	13 College Avenue

Bangor, BT20 5HJ

	Target
	Baseline
	Evidence of Progress
	Evaluation
	Further Action

	To develop the experience of beginning teachers and those in EPD through a system of regular observation of other teachers.

To create opportunities for departments to reflect upon their own effective teaching and learning.

To begin to develop a structure within which departments may be enabled to share examples of good practice with each other.

To develop the motivation of underachieving pupils through identifying them at as early a stage as possible and positively  supporting and encouraging them.

	While observations of beginning teachers and those in EPD had been taking place, a standard observation pro-forma was not used by all observers. Staff were taking more than two years to complete their EPD portfolio. 

Departmental and HoD meetings and some SDDs were too often used to disseminate information rather than to discuss teaching and learning or future vision and the strategies required to achieve them. 

While some departments did share ideas of good practice amongst themselves, there was no structure in place to allow staff to learn from those outside their own area of expertise. Observations conducted were done so to observe less experienced staff formally, rather than to learn from them. Less experienced staff were seldom given the opportunity to learn from more experienced practitioners.

Midyis and Yellis have been used by the school for three years. Initially they were used to set targets for pupil performance and then assess actual against predicted performance. As the process was embedded, it was realised that the data could also be used to identify students who might need additional support in all or some areas of their curriculum, and also to identify the gifted and talented and thus allow teachers to stretch them academically.
	A standard lesson observation sheet is used by all observers, the lesson is discussed and a copy of the sheet is forwarded to PVP. 

EPD deadlines are being met and teachers are progressing through the process in a more timely fashion.

Teaching and Learning is now an agenda item on all departmental meetings. 

Minutes of departmental meetings are forwarded to AVP & HM.

School Development Tracking Teams, comprising SMT and HoDs, were set up and met regularly.

SDDs allowed time for staff to meet as departments and as more disparate groups to discuss teaching and learning and share ideas.

Staff asked to volunteer to allow other teachers to observe. Little uptake.

Pupils identified in the first term. Teachers informed as required. Pupils mentored by appropriate member of staff. Targets set and support provided.


	Target met.

Minutes of departmental meetings indicate an increasing emphasis on teaching and learning.  Teaching and learning discussed in detail at tracking team meetings.  In both forums, however, systems and processes take up too much time in discussions. 

Uptake sporadic.  PRSD 2010-11 will be used to formalise observation of others teaching.

Under-performing Year 12 pupils identified from internal data and monitored.  Internal data used to identify improvement and regression from Christmas examinations to summer examinations.   Work still required on identifying and stretching gifted and talented pupils.
	Continued use of observation proforma.

Further work towards moving the thrust of conversations towards teaching and learning and away from processes and systems.

Observation at part of PRSD process 2010-11.

Year 12 mentoring to continue for third year running. NFER baseline testing in English and Mathematics for Year 8 boys.  Extension work for gifted and talented pupils.
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Implementing the Promoting Positive Behaviour Policy
	13 College Avenue

Bangor, BT20 5HJ

	Target
	Baseline
	Evidence of Progress
	Evaluation
	Further Action

	To ensure that all staff understand the rationale behind the new policy and have received the required training in the use of the appropriate SIMS module.

Policy implemented and embedded in the practice of all staff. 

To promote and reward positive behaviour.

To clarify chain of responsibility, monitor behaviour and effort in a more efficient fashion and improve the level of consistency across all staff in the management of behaviour.
	At the start of the academic year 2008 – 2009 the Discipline Review Group was set up under the leadership of the PVP. This group met regularly and came up with proposals. All staff were involved in consultation on a SDD under the leadership of the Discipline Review Committee. All departments were asked to define their own success criteria. The criteria for rewarding positive behaviour and the template for the hierarchy of offences and responsibilities were agreed.

Introductory training was provided at the end of last academic year.

There was a feeling that Heads of Year were becoming overburdened as the chain of responsibility was neither clearly understood nor used consistently across all departments. Incidents of poor behaviour were not always dealt with in a consistent fashion.
	Refresher training provided in August 2009 and at other specific times throughout the year.

Criteria for the award of merits displayed on all classroom walls.

Hierarchy of offences posters displayed prominently throughout the school.

Implementation of policy agreed as whole school objective for PRSD.

Use of SIMS to record merits and incidences of poor behaviour monitored by Discipline Review Group. 

Increased support of staff and pupils by Heads of Department.

Merit League tables published regularly. 

Prizes awarded to both individuals and groups.

System generated reports forwarded to appropriate staff.

Reward Assembly.

HoDs more involved in dealing with matters of indiscipline in the classroom and in praising good work and attitude through departmental merits.

Use of the template of hierarchy of offences by all staff has ensured that offences are treated more consistently.


	Target met.

Target met.

Target met.

Target met. Concern about consistency across departments continues.
	Start of year procedures to be repeated annually.

PRSD

Weekly reports to be created by PVP and, where required, PVP will liaise with HoD/HoY.

Merit tables to be published weekly and displayed in form rooms. Form Teachers/HoYs will be provided with a list of those receiving demerits. Five demerits in a half –term will trigger intervention by HoY.

Discipline Review Committee to review criteria for awarding merits and analyse patterns of the awarding of demerits.


Section 4

Targets for Examination Performance
Targets for Examination Performance 2010 -11

Key Stage 3 

	
	English
	Mathematics

	Percentage of pupils achieving Level 5 or above.
	100% (100%)
	100% (100%)

	
	
	

	Percentage of pupils achieving Level 6 or above.
	96% (97.8%)
	96% (94.1%)


GCSE

	Percentage of Year 12 pupils achieving 5 or more GCSEs at grades A* - C
	92% (98.5%)

	
	

	Percentage of Year 12 pupils achieving 7 or more GCSEs at grades A* - C
	85% (96.2%)


A Level

	Percentage of  Year 14 pupils achieving 2 or more GCE A Levels at grades A - E
	100% (100%)

	
	

	Percentage of Year 14 pupils achieving 3 or more GCE A Levels at grades A - C
	78% (70.2%)


Figures in brackets refer to 2010 Performance

Section 5

Key Areas of Priority

2010 – 2011
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	School Development Plan










3 Year Summary



	
	2010 - 2011
	2011 – 2012
	2012 - 2013

	Curriculum
	STEM


	Careers Education

(CEIAG)


	New School 

Timetable

	Pastoral


	Improving Pupil

 Experience


	Healthy Eating
	Pupil motivation

	Staff


	Staff Development


	Staff Wellbeing
	Staff Development

	Structural


	Entitlement Framework

(Planning)


	Entitlement Framework

(Implementation)


	New School Move

Entitlement Framework

(Evaluation)
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	BANGOR GRAMMAR SCHOOL
	13 College Avenue

                   Bangor, BT20 5HJ


Issue: Curriculum

	Baseline Statement 
	Target


	How
	Success Criteria


	Monitoring Method


	Who
	Financial Implications 



	Rationale

The School recognises the need for a socially inclusive curriculum that provides for the needs of all its pupils.  It also recognises that the relevance of learning to the world of work is a powerful motivational force.  Finally, it regularly reviews its curriculum in line with statutory educational requirements.

BGS Context 

To that end, it is important to build on work done thus far on the Entitlement Framework. The School needs to move beyond the provision of access to applied subjects through established and successful partnerships towards access to these subjects within our own curriculum.  It needs to move beyond excellent careers education provided by its careers staff towards careers education delivered by all teachers within the curriculum.  Finally, recognising the government inspired promotion of STEM subjects and educational research showing that boys lose interest in STEM subjects unless there is dynamic, practical work.  It is important to build on the significant increase in interest in STEM subjects over the last 5 years.


	STEM
By June 2011, to make STEM subjects more attractive and relevant to the pupils.

By June 2011, to extend STEM provision through enrichment and enhancement activities.
Careers Education

By Jan 2011, to inform the pupils of career opportunities within subjects in the curriculum.

By June 2011, to inform pupils how classroom activities have relevance to the world of work and/or vocational training.

Entitlement Framework

By Jan 2011, to research and plan for the introduction of one or two applied courses within current staff and timetable resources.

By June 2011, to have timetabled one or two new courses if viable.

	Through departmental work schemes and policies:

departmental displays;

practical activities at KS3;

links between STEM subjects and between STEM and other subjects identified.

Appropriate projects and challenges for pupils built into the school calendar (eg Bombardier Flight Experience, BT Young Scientist and Technology Competition 2011, BP Trading Challenge)

Use of visual displays in corridors and classrooms;

Inclusion in departmental schemes of work to inform classroom teaching;

Visiting speakers;

Work experience.

Departmental research (by 26th Nov 10);

Details of new courses published in GCSE Choices Booklet (Jan 2011).

Student choices (Feb 2011);

Parental Interviews (Mar 2011);

Viability of new GCSE  courses determined from pupil choices.


	Visual displays in classrooms and corridors generating pupil interest in STEM;

Practical activity increasing pupil interest and engagement with STEM subjects at KS3;

Thorough and accurate analysis of KS3 departmental  schemes of work and STEM subjects cognate material .  (This review will enhance the delivery of STEM subjects in 2011).

Increased interest in STEM activities and STEM related careers.

Increased press and website coverage to generate further pupil interest.
Pupils’ increased awareness of vocational relevance of subjects on the curriculum.

Pupils aware of how learning activities are preparing them for the world of work.
Identifying one or two viable courses which would provide pupils with a wider choice of subjects and stronger commitment to their education through awareness of their applied nature and relevance to the world of work.

Significant and, therefore, viable uptake of new courses. 

Timetabling and staffing new vocational courses to provide pupils with a clearer motivation.
	SMT observation

Lesson observation by SMT

.

STEM Committee minuted meetings

Pupil interviews

Monthly PR report

Displays inspected and random pupil interviews.

Random pupil interviews.
Minuted discussions between EF Coordinator and Heads of Department.

Analysis of pupil options (Mar 11);

Overview and checking of timetabling process (June 11).
	KQ/AVP

KQ

STEM Committee

KQ/AVP

DK

RES/AVP

RES/AVP

AG/AVP

AG/AVP

AVP/SS
	None

None
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                   Bangor, BT20 5HJ


Issue: Pastoral Care

	Baseline Statement 
	Target


	How
	Success Criteria


	Monitoring Method


	Who
	Financial Implications 



	Recently the School has made significant progress in gathering pupil data in support of its pastoral work and the motivation of our pupils.  However, much needs to be done to ensure that all staff make effective use of SIMS by way of accurately recording information.  The very necessary move from a vertical pastoral system to a horizontal pastoral system led to the demise of a strong house identify within the school.  Work in the last 5 years to revive the house system has met with considerable success.  This work must be built on and coordinated in order that the strong loyalties that our pupils have towards their houses generate  success.


	Positive Behaviour

Management

By January 2011, all departmental criteria for the awarding of merits will include recognition of improvement.
By January 2011 to provide a means to instigate early remedial action for pupils whose behaviour and achievement give cause for concern.

By June 2011 to devise strategies to monitor consistency re awarding of merits and demerits.

By January 2011 to provide a means by which pupils can become more involved in all aspects of school life that directly affect them by means of a School Council.

By June 2011 to have raised the profile of the house system amongst the whole school community, building in strategies that will sustain it into the future.


	Setting up of a Discipline Review Committee Meetings to develop strategy;

Departmental strategies.

Weekly reports from SIMS, supplying demerit data;

Use of Monitoring Card for pupils needing additional support;

Effective use of SIMS;

Year 12 mentoring programme (from 4th Oct 10)

Discipline Review Committee Meetings to recommend strategies;

strategies to be presented to SMT;

SMT to select appropriate strategies;

Communicate strategies to all staff;

Additional staff training, where necessary. 

HoY to research School Council models;

Present findings to SMT;

SMT to select appropriate model;

Write action plan for implementation;

Staff training;

Elections;

Pupil training;

School Council introduced;

Implement plan for meetings;

Update notice boards re outcome of meetings;

Pupil concerns, issues, points for discussion raised with SMT/PVP/Head of Section as appropriate

Introduction of a working party;

Regular house assemblies;

Dedicated display boards;

More effective communication methods – calendar, councils, notice boards; Involvement of staff; More competitions;

Increased team spirit;

Clear procedure for updating of house points
	Wider range of pupils being awarded merits and consequent improvement in their motivation.

Pupils needing support are identified within a half term period and remedial action put in place.

Earlier intervention when needed by way of providing most effective support for pupils.

Improved motivation evident in marks, mock GCSE grades and feedback from pupils.

Departmental criteria applied consistently;

Wider range of pupils being recognised as evident in SIMS data;

Better understanding from staff of when merits/demerits should be awarded;

An effective school council in place;

Pupils aware of the process by which they can be involved  in the school decisions that affect them.

Increased pride in and commitment to the house system by pupils and staff;

More boys involved in current house competitions;

Heads of House and pupils to lead house assemblies;

Attendance of staff on a rota basis at their assigned house assembly.
	Weekly SIMS reports and publication of merit data.

Meetings with HoDs.

Daily checking of Monitoring Card  by parent and Head of Year

SIMS reports

Pupil interviews fortnightly

Weekly SIMS reports and publication of merit/demerit data.

Pupil questionnaire to assess pupil’s impression of how their voice is heard
Frequency of updates on notice boards re competitions and results;

AC checking notice boards fortnightly;


	PVP/EK/ HoS, HoY, FTs

HoY, Parent

PVP, EK

AVP, assigned teachers

PVP, DRC

AC, PVP

AC, PVP
	None

None

None

None
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Issue: Leadership and Management

	Baseline Statement 
	Target


	How
	Success Criteria


	Monitoring Method


	Who
	Financial Implications 



	Some progress has been made in recent years towards a culture of shared practice, for instance, in the work of sub-groups of Heads of Department in tracking the SDP.  However, the sharing of good practice, while prevalent on some departments has yet to infuse the whole life of the school.  Systematic classroom observation will help to address this.

One strong indicator  of effective leadership to promote learning is rigorous self evaluation, supported by analysis of data.  To date, self evaluation has been sporadic focusing on pupil attitudes but rarely on the quality of teachers work and planning at middle management level.  The monitoring of standards of assessment of homework and the effective implementation of departmental plans are ways in which coherent self evaluation can be used to support the pupils’ learning.


	Staff Development

By June 2011, all teaching staff to have:

1.Observed a colleague from a different department, and

2. Completed a written review highlighting ways in which the observation will inform and improve their own teaching, particularly by stretching and challenging the most able pupils.

Monitoring, Evaluation and Review

By Dec 2010 to have successfully completed an audit of the consistency of marking of homework within identified departments

By May 2011 – successful monitoring of Departmental Action Plans which include strategies for stretch and challenge.
	Through PRSD;

Organised classroom observations;

Completion of observation proforma;

Use of SDDs to model good practice in differentiated teaching and strategies to stretch and challenge the most able at all levels of the School

Initial review of marking standards by Heads of Department (by 15th Oct 10);

SMT book scoops 

(22nd Oct 10);

Agreed audit by SMT (by 13th Dec 10).

Action plans completed in line with priorities in SDP by 19th Nov 10;

Action plans assigned to SMT Reviewer;

Monthly minuted meetings with assigned Heads of Department to discuss progress. Ongoing until April 2011.


	Pupils experiencing a wider range of imaginative teaching strategies across the curriculum.

Higher proportion of A* and A grades at GCSE and A2 by August 2012 in line with departmental targets in departmental action plans.

Pupils will have the same standard of assessment regardless of who teaches them.

Positive working partnerships developing between assigned member of SMT and Heads of Department.

Successful implementation of departmental action plans which raise standards of learning and teaching and enrich the experience of pupils in the classroom
	PRSD paperwork and dialogue to include:

1.analysis of lesson observed in terms of what the reviewer learnt (by 01 Feb 2011);

2.audit of extent to which reviewer have developed the identified teaching strategies within their own classroom teaching (by 16 June 2011).

Random pupil questionnaires in Christmas Term 2011 to measure the variety and effectiveness of teaching strategies.

SMT bookscoops;

SMT feedback to Heads of Department;  

Review meetings to confirm that concerns about assessment have been addressed and that successful assessment has been consolidated in the best interest of the pupils’ learning.

Monthly meeting with HoD;

Completion of interim reports using an identified pro forma.


	SMT, PRSD Reviewers

SMT

SMT/HoDs

 
	None

None
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Issue: Links with the Community 

	Baseline Statement 
	Target


	How
	Success Criteria


	Monitoring Method


	Who
	Financial Implications 



	In an attempt to encourage parents to become involved in promoting their child’s learning and to provide them with clear information about policies, the curriculum programme and the operation of the School it is important to provide a forum in which parents can discuss school issues and to refine the ways in which the school contacts its stakeholders.  Currently few formal means are in place for parents to actively become involved in school life and the website has not been developed into the dynamic means of communication that it should be.


	Parent Council

By January 2011 to provide a means by which parents can become more involved in aspects of school life that directly affect them in the form of a Parent Council.

Website

By Easter 2011 to have restructured and re-launched the school website.

By June 2011 to evaluate the effectiveness of the school website.


	Research Parent Council Models;

Present findings to SMT;

SMT to select appropriate model;

Write action plan of implementation;

Parent Council introduced;

Implement plan for meetings.

Visiting the websites of other schools;

Research other web providers;

Select a new web provider.

Stakeholders’ questionnaire.


	Parents aware of the process by which they can be involved in the school decisions that affect them.

A more interactive website, that better celebrates the quality of academic work and accurately reflects the life of the School and the achievement of its pupils.

An up to date and professional website that accurately captures all facets of school life.

Increased usage in order to generate pride in the life and work of the school
	Parent Questionnaire to assess parents’ impression of how their voice is heard.

Website monitor signalling increased usage.


	GG/PVP

HMPA/

DK


	None

Potential cost in next financial year if a new provider is to be contracted: 




6

Board Of Governors Review

The Headmaster will, with the help of his senior staff, regularly monitor, review and evaluate the progress of the Plan and will report to the Education Committee of the Board of Governors quarterly in the form of an operating report which specifies progress in each area. The Education Committee will in turn report to the Board of Governors. At the last Board meeting of the year or the first full Board meeting of the new academic year, whichever is the more appropriate, the Chairman of the Education Committee will present a report in which there will be a full evaluation of the plan’s effectiveness and an indication of the priorities chosen for the incoming academic year.
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